Janet Chandler
EDU 6710 C15 The Enduring Legacy of the American Revolution – Equality
The Civil Rights Movement: Leaders and Their Strategies
12 April 2010
Grade Level: 10-12th grades, U.S. History class – the course is designed for
sophomore/senior levels of high school and covers the time period from Reconstruction
through the Cold War
Seminar Impact: This 2009 summer’s seminar has provided excellent information and
stimulated ideas about social equality in the 20th century. Specifically, I have gained
insight into some of the roots of the civil rights movement that have helped me to develop
my unit proposal. I have also learned about specific incidents in the struggle for equality
and am more confident in my knowledge of the individuals who affected social change,
their goals and strategies. There are many events of the Civil Rights Movement that I
have heard of but was unfamiliar with the details or relationship between the actions of
the 1950s and 1960s. Also, I have learned about many heroes of the time gave
courageously to the cause of freedom and equality, some of whom gave their lives to the
cause. The seminar has also provided time to explore the resources available in the
Castleton State College library that will enhance and enliven my unit plan.
Milestones: Final Proposal
Proposal: As Social Studies teachers we seek to make history relevant to our students. If
we are to help them become informed and active citizens able to perpetuate our
democratic system then it is imperative that high school students gain an understanding
of the social, political and economic movements that have transformed American society.
One central theme in American culture is the continuing struggle for equality. The
women’s, labor and civil rights movements have all sought to achieve a greater deal of
equal access to our country’s resources and institutions. My unit proposal will focus on
enhancing student understanding of the struggle for racial equality during the Civil Rights
movement of the 20th century in American society. Through an examination of the
different types of resistance used, students will understand the scope of the movement
and learn about many of the unsung heroes who exhibited incredible courage in the face
of violence and discrimination. Finally, to add relevance to the topic in their own lives,
students will participate in an exercise on conflict resolution that will give them
techniques to be used in solving social issues in a nonviolent, organized way.
The students will focus on studying the men and women who dedicated themselves to
effecting social change by advocating for the extension of civil rights to all individuals,
regardless of race. They will study the lives, goals and strategies of the various civil
rights heroes of the 1950s and 1960s as they sought to bring about racial integration of
public institutions and break down racial barriers. They also will be able to describe and
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give examples of the different strategies used including nonviolent protest, legislative
reform, acts of violence, and social organization used to advance the cause of equality in
America. Finally, students will be able to describe the legacies of the civil rights
movement. Specifically, students will research individuals including Ella Baker, Anne
Moody, Pauli Murray, Fannie Lou Hamer, James Meredith, Medgar Evers, Viola Greg
Liuzzo, Emmett Till, Martin, Luther King, Jr., Rosa Parks, Vernon Dahmer, Malcolm X,
James Meredith, Fred Shuttlesworth, Bobby Seale, James Chaney, Michael Schwerner,
Andrew Goodman, Stokely Carmichael, Ralph Abernathy, and Thurgood Marshall. They
will use textbooks, articles, DVDs, primary source materials, lecture and classroom
activities to learn about this period in history. Students will complete a class timeline
entitled Civil Rights Timeline: Types of Resistance 1865-1965 that organizes information
into 3 types of resistance: Movement Protest, Legal Work and Violence. Each of 3
groups will research events that occurred throughout the course of the century. They will
summarize the event, include the names of individuals who played significant roles, and
provide visual sources of the events. This will give them a broad overview of the march
toward equality. Next, students will complete an in-depth, individual research project on
heroes of the movement. They will chose 2 individuals, write a biography, include
background information on the events and organizations the individuals contributed to
and the significance of their contribution. They will include primary source material and
links to websites. This individual work will be compiled into an Encyclopedia of the Civil
Rights Movement. Finally the class will participate in an exercise that demonstrates the
relevance of conflict resolution in society. They will role play different situations that
help them understand how controversial issues can be solved in a rational, non-violent
manner and understand that as adults they will be put into such situations.
Central Questions:
•
•
•
•

•
•

What are civil rights and how do they relate to your life?
What factors made African Americans, who had tolerated injustice for almost 200
years, move to act using different, more overt types of resistance?
Why do you think that some of the strongest voices in the movement came from
the clergy and from young people?
Why did African Americans and white activists choose to use nonviolent
confrontation rather than another technique to achieve their goals? Why did some
eventually choose violent means?
What is the legacy of the civil rights movement? What work remains to be done
and what civil rights issues will affect you as you become adults?
How can we resolve conflict in our society in the future?

Challenge Questions:
•

•

Think about one social issue that needs to be addressed today and formulate some
ideas that would address the problem and effect positive change. How would you
go about implementing a process of change?
How have the effects of discrimination had an impact on the society and people in
another part of the world?
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•

Predict what the impact of Barack Obama’s presidency will be on the continuing
struggle for social, economic and political equality in the United States.

Lesson Length: 3-4 weeks, in class periods of one hour each
Key Ideas
•
•

•
•
•

All Americans are entitled to basic civil rights regardless of race, gender or
ethnicity
Social change is an on-going, important element in our democracy and can come
about through a variety of means including nonviolence, legal methods and
violence
A wide range of individuals worked to establish a variety of institutions that
sought to overcome racial barriers in the United States
Important and substantial progress has been made to overcome racial barriers and
racist sentiment in the United States, however, more needs to be done
Conflict resolution is an important and necessary skill for Americans to develop
in order to reach compromise and solutions to the complicated issues in the 21st
century

Intended Learning Outcomes:
•

•

•
•

Students will learn the history of race relations in America by creating an
annotated timeline of important events beginning with Reconstruction through the
1960s
A Unit on The Road to Brown: Separate but Equal will focus on Civil War
Reconstruction, Jim Crow, Plessy v Ferguson, Great Migration, through Brown v
Board of Education
Students will learn meaning of civil rights and what rights they are entitled to as
American citizens
Students will learn about the different events of the civil rights movement through
in depth research on one hero of the Movement that will include a biography,
description of that individual’s involvement in the movement, the type of
resistance used, and the legacy left by this individual, students will use primary
source material, videos and texts

National History Standards:
•

•

Era 9, Standard 4: The struggle for racial and gender equality and for the
extension of civil liberties (4a – The student understands the “second
Reconstruction” and its advancement of civil rights)
Era 10, Standard 2: Economic, social and cultural developments in contemporary
United States (2D – The student understand contemporary American culture and
2E The student understands how a democratic polity debates social issues and
mediates between individual or group rights and the common good)
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Vermont Standards:
•

•

•
•
•
•

H&SS9-12:8 Students connect the past with the present by explaining historical
origins of key ideas and concepts and how they are reinterpreted over time.
Assessing how lifestyles and values have undergone dramatic changes in the U.S.
and world and hypothesizing how critical events cold have had different
outcomes.
H&SS9-12:10 Students show understanding of past, present, and future time by
locating relevant data for constructing a time line and constructing time lines of
significant historical developments in the nation and world, designating
appropriate equidistant intervals of time and recording events according to the
order in which they occurred; explaining transitions between eras that occurred
over time as well as those that occurred as a result of a pivotal event and
evaluating the effects of these transitions; identifying why certain events are
considered pivotal and how they cause us to reorder time
2.3 Types of Problems – Students solve problems of increasing complexity
2.11 Elaboration – Students represent their ideas and/or ideas of others in detailed
form
3.10 Teamwork – Students perform effectively on teams that set and achieve
goals
3.12 Conflict Resolution – Students use systematic and collaborative problemsolving processes, including mediation, to negotiate and resolve conflicts

Activities: The following activities are sequenced and the amount of time to be
spent on each may vary depending on class size, ability groups and interest
•

•

•
•

Students gain background knowledge on Civil War Reconstruction: my class will
read the 5 Broadsheets from Jackdaw no. A6 Reconstruction and complete the
following exercises designed to access comprehension:
o Students will complete a structured journal on the reading (Appendix 1)
o Students will create a T-chart comparing and contrasting the Black Codes
and Freedoms given to blacks in the Reconstruction period
o Have students watch parts of the PBS DVD on Reconstruction and answer
the questions that accompany the movie (Appendix 2), use the following
website as reference and to supplement lessons on Reconstruction
o http://www.pbs.org/wgbh/amex/reconstruction/tguide/index.html
Students will read background material on the era of Jim Crow in America:
Pathways to the Present, Chapter 17, Section 3 “The World of Jim Crow” and
primary source material “Lynchings and Mob Law” (Appendix 3).
Students will participate in critical thinking lesson plan (Appendix 4).
Using the lesson plan on the Civil Rights Movement from Hot Chalk (Appendix
5), students will have an opportunity to understand and feel what it might be like
to experience prejudice. They will follow this up with a reflective piece on
Prisoner of Prejudice (Appendix 6).
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•

•
•

•
•

•

•

•

•
•
•

•

Students will watch the DVD Freedom’s Song: 100 Years of African-American
Struggle and Triumph, and write a structured journal on the 10 events that are
highlighted in the film. (Appendix 7)
Students will complete the worksheet on the Southern States as a refresher about
the geography of the southern states (Appendix 8)
Students will create a time line of the important events leading up to the “Second
Reconstruction” in order to gain a broad understanding and develop a framework
for their in-depth study of the heroes of the civil rights movement and strategies
used to bring more equality and justice to American society (Appendix 9);
While working on the class timeline, students will also have lessons on several of
the events – that highlight the different types of resistance.
Students will then read Chapter One “God Bless the Child: The Story of School
Desegregation” from Eyes on the Prize: America’s Civil Rights Years 1954-1965
by Juan Williams
Focus on Legal work: The Road to Brown DVD will be shown to introduce legal
work done to further the cause of civil rights. Students will complete the in-class
exercise The Road to Brown (Appendix 10) from Center for Learning, United
States History: Book 3, Lesson 32, Handout 32
Focus on Movement Protests: Students will examine several of the following
events in class using the American History Series, volume 1, Interactive lesson
plans “Voices of Civil Rights” a History Channel DVD, including the following:
Rosa Parks and the bus boycotts, Little Rock 9 and school integration, Freedom
Rides, James Meredith’s enrollment into University of Mississippi
Students will watch DVD February One…the world can change in a day on the
Greensboro Sit-ins and use the accompanying website
http://www.pbs.org/independentlens/februaryone/ to understand this important
event; discuss civil disobedience (Appendix 13)
Focus on Violence: Emmett Till case, Mississippi Burning, Black Panther
Movement
Students will be assessed by completing a DBQ on The Civil Rights Movement –
American’s Second Reconstruction, (Appendix 11)
Students will conduct research on a particular hero of the movement and include
biographical information, a summary of the event(s) he/she was involved in and
type of resistance used and legacy of the individual. These research projects will
be compiled into and Encyclopedia of the Civil Rights Movement (Appendix 12)
Finally, students will participate in an exercise in which we discuss the use of
types of resistance in society today and how they as young adults can engage in
social change. We will conduct a role play on conflict resolution as an exercise in
understanding and learning a model that can be used to discuss difficult issues and
engage in debate without resorting to violence (Appendix 14)
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Preparation for Teaching:
•
•
•

Gather materials and create worksheets and activities to accompany reading
materials
Create time line assignment
Create research assignment

Assessment:
•
•
•

•
•

Classroom and homework assignments will be assessed to make sure students
understand content of reading materials on Civil War Reconstruction
Classroom activity on The World of Jim Crow will be assessed based on level of
participation and demonstrated understanding of information
Students contributions to timeline will be assessed according to rubric presented
to students at time assignment is given, quality of content, written and visual
components, use of time, and presentation will be assessed, ability to work as
member of a group will also be assessed
Student research projects on heroes of the civil Rights Movement will be assessed
as a written piece of research
A reflection piece will be required at the end of the unit, students will respond in
writing to the questions and will be assessed based on rubric

Accommodations:
•
•
•

Various levels of reading assignments will be made available for different levels
of readers
The project is multi-dimensional and includes written, cooperative learning,
visual, oral parts to allow for different learning styles
Textbook is available digitally so students can have the relevant sections read to
them while they follow along
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Annotated Resources:
Janet Chandler
Teaching American History
Annotated Bibliography
12 March 2010
Altman, Susan. Extraordinary African-Americans, New York: Children’s Press,
2001. p. 199
This book is an excellent resource that gives an overview of the life stories and
accomplishments of 263 individuals. Some have achieved fame while others are less
well known figures in American history. However, as stated in the forward, written by
Rutgers University Professor Deborah Gray White, people are not “born with courage, or
patience, or willpower”. Rather she says, individuals must dedicate themselves to
righting wrongs through hard work and utter devotion to a dream. People become
extraordinary; they are not born that way. Each of the men and women highlighted in this
book made a significant contribution to the American way of life and perpetuation of
democracy in this country. For example individuals such as Harriet Tubman, Frederick
Douglass, Langston Hughes, Duke Ellington and Medgar Evers are included. But less
well known heroes are also included such as James Armistead, a Revolutionary War spy,
Elizabeth Freeman, an early abolitionist, Bessie Coleman, a pilot, and Benjamin Carson,
a pediatric neurosurgeon. In addition, several events are summarized including The
Emancipation Proclamation, Reconstruction, The Great Northern Migration, and the 1963
March on Washington. The life and historical significance of each individual and event is
summarized in about two pages each and enhanced by portraits and other pictures. The
text is simple and provides excellent background information for middle school students.
High school students can also benefit because the biographies provide basic information
from which they can branch out and do more extensive research. The book also includes
a page on “Organizations and Online Sites”, which is very helpful, as well as a “For
Further Reading” page. I highly recommend this book for younger readers or as a brief
introduction to a wide variety of African American heroes.

"American Experience: Eyes on the Prize. The Story of the Movement." PBS. Web.
09 Mar. 2010. http://www.pbs.org/wgbh/amex/eyesontheprize/.
The “For Teachers” section of this website provides supplementary materials that can
either be downloaded and given to students or students can spend time reading through
information on the site. There are lesson plans available for all age levels. For example,
at the high school level there are five lessons, including topics such as, “Injustice
anywhere is a threat to justice everywhere”, Economic rights can’t be separated from
civil rights” and “Right makes might”. Teachers could create a web quest and allow
students to search this site for information on individual heroes, movements, historical
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events, or have them complete an annotated timeline using information. The “Video and
More” tab provides pictures of different events that can be downloaded; there is a
“Primary Sources” tab, which gives teachers and students documents such as Rules for
Riding Desegregated Buses and a speech given by SNCC Chairman John Lewis in 1963
Patience is a Dirty and Nasty Word. There is a “Profiles” tab with biographies of the
movement’s leaders, background information on different groups and responses to
protests with accompanying pictures. The “Milestones” tab is a good source of action
taken and accomplishments made as a result of the movement. There are also primary
source reflections from individuals involved in the movement and a place where teachers
and students can “Share Your Views”. Teachers can create lessons using this information
and this web site is an excellent resource for research.

Chafe, William H. Civilities and Civil Rights: Greensboro, North Carolina, and the
Black Struggle for Freedom. New York: Oxford University Press, 1980. 254 pages
This book provided an in-depth look at one of the monumental events of the Civil Rights
Movement – the Greensboro lunch counter sit-ins. In addition to providing historical
background on this protest movement, Chafe focuses on “the patterns of accommodation
and paternalism” (p. 3) that had to be altered before real change toward equality in this
society could occur. Chafe thoroughly examines day to day events within the microcosm
of the Greensboro community as a way of demonstrating the barriers to equality that were
entrenched in the political-societal fabric of this seemingly progressive southern town.
As he examines the relationships between and within the black and white communities he
explains the role that “civilities” or manners played in maintaining the status quo.
Accepted social behavior and values were so rigid that basic Jim Crow laws and
desegregation remained in place in spite of continued pressure from the black
community. Even after the Supreme Court passed Brown v Board of Education the white
community in Greensboro refused to bow to federal pressure to institute desegregation.
Finally, Chafe’s book gives an excellent, rational explanation of how and why patience in
the black community finally wore out and non-violent as well as violent protests broke
out. He also gives an excellent explanation as to why much of the protest movement
centered around the university student population. This book is a good resource book for
teachers or upper level high school students learning about the civil rights movement.

Citizen King. Dir. Orlando Bagwell and W. Noland Walker. PBS Home Video, 2004.
DVD.
This DVD provides students an in-depth look at the life of Martin Luther King, Jr and his
involvement in the Civil Rights Movement. While students are familiar with his name
and in general what contribution he made to the civil rights movement, they are not
familiar with the specifics. The film allows students to understand more fully who this
man was, provides an introduction to the concept and techniques of non-violent protest,
introduces many other prominent and influential individuals who were also leaders in the
movement, and uses film footage that most students have never seen before. The movie
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also chronicles King’s work in other areas besides the American Civil Rights Movement
and puts his life into an historical framework. A very moving account of an important
American hero, Citizen King can be shown to middle and high school students as part of
Black History Month, a unit on Civil Rights or as an example of an American hero.

Delano, Marfe Ferguson. American Heroes. Washington, D. C.: National
Geographic Society, 2005. p. 187
This compilation of 50 American heroes begins by chronicling the lives of influential
individuals beginning in the seventeenth century to the present. This source gives basic
background information on many important women and African Americans who made
“courageous ethical choices” that made a difference in the lives of many people.
Beginning with Pocahontas and including Anne Hutchinson, Sojourner Truth, Mary
Edwards Walker, Queen Lili’uokalani, Mary McLeod Bethune, Alice Paul, Rachel
Carson and Roberto Clemente the book is chronological and provides a biography and
information on the person’s contributions to society. Particularly valuable is the
Introduction, “What is An American Hero?” written by Robert Johnson, an Associate
Professor and Director of the Teaching of History Program at the University of Illinois.
His concise introduction provides a framework for students to study heroes and an
understanding of why we care about and need heroes today.

Hakim, Joy. All the People, Since 1945. New York: Oxford, 2006.
Hakim’s work provides an overview American History from the end of World War II to
the present. Her writing style is easy to read and accessible to middle school students but
filled with details, interesting stories and good history, which will provide high school
students important introductory and background information on the events of this time
period. The All the People series is a cross between a more traditional textbook of
American history and a well written story that weaves together historical events and the
lives of individuals who played important roles in various chapters in history. Students
find Hakim’s books very readable and thus they are effective teaching tools. The section
on the Civil Rights Movement gives good history of the different protest movements and
turning points and introduces students to black and white, men and women of the
movement and a detailed explanation of their contributions.

"Independent Lens . FEBRUARY ONE . For Educators |." PBS. Web. 09 Mar. 2010.
http://www.pbs.org/independentlens/februaryone/edu_1.html
This website, designed by the award winning series Independent Lens, provides lesson
plans and background information on documentaries and dramas that are created by film
makers who work and think outside of the box. In particular, this website can be used by
teachers for the lesson plan on the Greensboro Sit-Ins: A Continuing Tradition of Non
Violent Protest. The lesson plan is aimed at 8-12 grades, and focuses on the concept of
nonviolent protest, discusses the philosophies of Martin Luther King, Jr. and Mahatma
9

Gandhi as well as a comparison to the Sermon on the Mount and how it influenced King
and Gandhi. The site provides educators with biographical information on the Greensboro
Four, lesson objectives, and procedures. There are links to primary source material
including a letter with instructions about nonviolent protest, newspaper coverage of the
event, and the Sermon on the Mount. Activities are included that are based on the
viewing of the documentary, February One”, which provides historical background to the
sit-ins. For classes that are studying the Civil Rights Movement or methods of social
reform and want to include a comparative study of nonviolent movements and/or their
origin.

Iron Jawed Angels. Dir. Katya Von Garnier. Perf. Hilary Swank. Warner Home
Video/HBO Films, 2004. DVD. Not rated, 124 minutes.
Iron Jawed Angels is an excellent, historical account of the Women’s Movement in the
early years of the nineteenth century. Featuring popular actresses Hilary Swank, Frances
O’Connor and Anjelica Huston, the film chronicles the lives of suffragists Alice Paul
(Swank), Lucy Burns (O’Connor), and Carrie Chapman Catt (Huston) and their fight to
gain the right to vote for women in America. The movie highlights the division within the
women’s movement between pursuing legislative reform and more radical
confrontational strategies. The personalities of these heroes of the women’s movement
are well documented and the events of the movement leading to the passage of the 19th
Amendment are fairly historically accurate. This little known story is brought to life in an
unforgettable depiction of the courage, personal sacrifice and physical hardships endured
by a small but forceful group of individuals. This movie is an excellent compliment to
any unit on women’s history and the fight to win equality for women in America.

Levine, Suzanne, and Mary Thom. Bella Abzug: How One Tough Broad from the
Bronx Fought Jim Crow and Joe McCarthy, Pissed off Jimmy Carter, Battled for the
Rights of Women and Workers, Rallied against War and for the Planet, and Shook up
Politics along the Way : an Oral History. New York: Farrar, Straus and Giroux,
2007. p.284
This source provides a fascinating look into the life and work of a social activist and
reformer, politician and humanitarian: Bella Abzug. The book is a compilation of
recollections by many friends, colleagues and contemporaries that are strung together to
paint a picture of Abzug’s life work. Though at times the book is scattered and it is
difficult to keep track of all the speakers and their relationship to Abzug, the end result is
an intimate, realistic and authentic portrait. The book fails to give much of a context for
many of the issues in which Abzug is immersed. Thus, readers need to have background
knowledge of the civil rights movement, the women’s movement and the rise of the
NGO’s as an international force to understand the extraordinary impact Abzug has had on
social reform. The recollections make it clear that Abzug was not a diplomatic individual,
but was passionate about issues of justice and equality. As a resource, the book gives
students an understanding of one of the true heroes of justice, equality and freedom of the
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20th century. It can be used as a supplementary text to learn about Abzug as an individual
or as a primary source account of specific movements with which she was involved.

Olson, Lynne. Freedom's Daughters: the Unsung Heroines of the Civil Rights
Movement from 1830 to 1970. New York: Scribner, 2001.
This book is an excellent resource for any classroom. Those working on the Civil Rights
or the Women’s Movement will find in-depth information on women who are not
household names but made significant contributions to social reform. The book provides
good biographical information but also provides background information about the
historical influences that shaped the ideas and lives of the women profiled in this book.
The book is written at a level best suited for teachers and high school students but can
provide good information for middle school and elementary school teachers who are
interested in having their students explore important women figures in American history.

Parks, Rosa. Rosa Parks: My Story. New York: Puffin Books, 1992.
Parks’ autobiography provides background history of one of the preeminent heroes of the
Civil Rights Movement as well as historical information about other Civil Rights leaders,
organizations and events. Written at a middle school level, the book explains the
influences in Parks’ life that led her to be a leader in the movement. She recounts her first
experience with the Ku Klux Klan, experiences with segregated facilities, her families
fight to be educated, the Scottsboro Boys’ case, voter registration and various events that
gave her courage to begin becoming involved and speaking out against injustice. She
discusses the history of the NAACP and her involvement in the organization in which she
mentions many other activists and work of the NAACP in the 1940s and 1950s. In
addition, the book documents the increasing violence of the 1950s as the issue of
segregation comes to the forefront in American society. The chronicling of her story
gives the reader both an insight into Rosa Parks, the individual, but also an excellent
overview of the Civil Rights Movement.

Powers, Ron. Mark Twain: A Life. New York: Free Press, 2005. 723 pages
Powers’ book is an exhaustive study of the life of Mark Twain. From the short excerpts
that we read and having listened to Powers speak about his work, he discusses how
Twain greatly influenced the discussion on race in America at the end of the 19th and
early 20 th centuries. Whether Twain was a racist or whether he wrote about prevailing
attitudes about race of the time continues to be a topic of debate. Powers makes the case
that Twain was not racist himself rather because of how forcefully and straight forward
Twain addressed racial biases, Twain compelled America in his writings to confront the
contradiction it created in American society. Powers carefully examines the early life of
Twain and how he was influenced by growing up in a slave society and as a boy spent
time listening to slave stories. Both the content and the cadence of the voices influenced
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Twain’s later writings. Powers makes the case that although on the surface Jim can be
seen as a stereotypical Negro character, he is also a caring friend who demonstrates deep
integrity and love for Huck. In this way, Powers argues, Twain shows the humanity of
blacks at a time when many Americans could not see beyond the color of their skin and
accept them as equals and therefore grant them full freedom and justice in American
society. This book can be used by teachers as a reference book to get background
information about Mark Twain, to gain a perspective on American society in the late 19th
century and does provide an interesting historical perspective about the attitudes toward
race in American at the time Twain was writing.

"Putting the Movement Back into Civil Rights Teaching." Putting the Movement
Back Into Civil Rights Teaching | Civilrightsteaching.org. Web. 11 Mar. 2010.
<http://www.civilrightsteaching.org/busboycott/busboycott.htm.
This is a great website. It includes lesson plans, reference books, photographs, and
primary source documents. It is well organized and easy to use and provides valuable
information for teachers teaching units on the civil rights movement as well as students
who can use it for research. Lesson plans include The Montgomery Bus Boycott –
Organizing Strategies and Challenges, Role Play on the Bus Boycott (grades 7-12),
Dramatization of the Bus Boycott (Grades 1-2), a Teaching Tolerance unit on Browder v.
Gayle: The Women Before Rosa Parks. The website has links to other websites that
provide lesson plans and materials.

Williams, Juan. Eyes on the Prize: American’s Civil Rights Years 1954-1965. New
York: Penguin Books, 1987. p. 299
The companion volume to the PBS television series is a superbly written, fascinating
documentation of the Civil Rights Movement. The book provides a comprehensive
examination of the history of the Civil Rights Movement broken into chapters focusing
the main events of the movement including Emmett Till’s death, the Montgomery Bus
Boycott, the story of the Little Rock Nine, school desegregation. The book reads like a
good novel tying together and explaining the relationships between the people,
organizations and events of the Civil Rights movement. Excellent pictures accompany the
text that brings the tragedy and triumph of the movement alive for students who are
examining this period of history. Primary source material is also provided including
excerpts from King’s Letter from a Birmingham Jail an interview with Diane Nash, and
Myrlie Evers on the assassination of his wife. The book can be used as a textbook or
reference source depending upon the classroom activity.
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Appendices
Mrs. Chandler
U.S. History

Appendix 1
Civil War Reconstruction
Structured Journal

Activity:
As you read the 5 Broadsheets from the Jack Daw series on Reconstruction that give you
detailed, background information on reconstruction of the Union after the Civil War, use
this guide to write a structured journal. Your journal should include the following 4
elements for each of the 5 broadsheets highlighted in this film. Take careful notes that
you will use for your next major project – a class Timeline of the Civil Rights Movement.
No More Driver’s Lash for Me- Broadsheet I:
•

Summary:

•

Clarifying Questions:

•

Connections:

•

I wonder……
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Black Codes and White Rule – Broadsheet II:
•

Summary:

•

Clarifying Questions:

•

Connections:

•

I wonder……
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Forty Acres and a Mule – Broadsheet III:
•

Summary:

•

Clarifying Questions:

•

Connections:

•

I wonder……
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From Sheriff to Senator – Broadsheet IV:
•

Summary:

•

Clarifying Questions:

•

Connections:

•

I wonder……
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“Home rule” Again - and White Supremacy – Broadsheet V:
•

Summary:

•

Clarifying Questions:

•

Connections:

•

I wonder……
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Mrs. Chandler
US History

Appendix 2
Reconstruction: The Second Civil War
PBS DVD: American Experience

As you watch this film, answer the following questions. After the film, you will write a
one page reflection in which you address the question: Was Reconstruction really a
second Civil War? Why or why not? To help you understand the material use the
following questions as a guide to take notes.
Part One:
1. Who was Kate Stone? Why was she so afraid?

2. What was Special Field Order 15? Why was it so controversial?

3. What was Frederick Douglass’ impression of the new president, Andrew Jackson?

4. Who was Marshall Twitchell (note his home state!)? Why was his job so
difficult?

5. Who did Andrew Johnson have no sympathy for? What group did he want to
protect? What group did not even play a role in Johnson’s vision of the postwar
South?
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6. Why did Johnson abandon his strict policy toward planters?

7. What were the “Black Codes” and how did they achieve their goal of slavery
without the chain?

8. What happened on the opening day of the 39th Congress?

9. What was Johnson’s reaction to the 14th Amendment?

Part Two:
10. At the time freed slaves began voting in the South, how many states in the North
allowed slaves to vote?

11. What was sharecropping?

12. Why did the Ku Klux Klan not see itself as lawlessness, but as the law? Who was
Abram Colby and how did the Klan teach him a lesson?
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13. How did President Grant react to reports of attacks like Colby’s?

14. Why did articles in the New York Tribune target corruption in South Carolina in
1873? Were the accusations justified?

15. When and how did reconstruction end?
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Appendix 5
Title - Civil Rights Movement
By - Christina Hanks
Primary Subject - Social Studies
Grade Level - 7-12
Concept / Topic To Teach:
Discrimination and the Civil Rights Era
(Used With Permission From LessonPlansPage.com)
Standards Addressed:
Missouri Show-Me Standards 1, 2, 3, 5, 6, & 7
Specific Objectives
Students will experience what discrimination is like and be able to brainstorm ways to end discrimination. This
will lead into discussions about Brown v. B.O.E., Montgomery Bus Boycott, and Freedom Rides, along with the
practice of Civil Disobedience and Non-Violent Demonstrations
Required Materials:
2 decks of cards-each deck a different color (blue and red), roll of duct tape, bag of candy (bite-size candy bars or
whatever your preference), red marking pen
Anticipatory Set (Lead-In):
As students enter the room, hand each one a card. Don't tell them what it's about and if they trade, that's alright.
Step-By-Step Procedures:
Prior to students entering the room, write on the board "QUIZ TODAY". Taking the two decks of cards, count out
enough cards so each student will have one card. Mix the colors so there is more of one color than the other.
Example: If the class has 30 students, have 22 blue cards and 8 red cards mixed in a pile. As students enter the
room, hand each one a card. When they enter, they will see the board and either start looking over notes or
complain about the quiz. Tell them they should look over their notes.
Next, have all the students with a blue card move to the back of the room. If you want, you can move desks around
so there are not enough desks for all the students. When they are finished moving, take the duct tape and put up a
barrier between the blue students and the red students. Ask everyone if they are ready for the quiz, when the blue
students begin to complain, treat them with indifference. Say that first you are going to have a vote. I used "All
those in favor of the red students getting a candy bar raise your hand." Of course, all the red students will raise
their hands and the blue students will complain again, and again treat them with indifference. Then take another
vote "All those in favor of getting a candy bar, raise your hand." When all the students raise their hands, only count
the red students' vote. The blue students will complain, at this time you can explain that they have not passed the
voting test and until they do, their votes do not count. Some students may want to take the voting test. Say "hold
on" to them (put them off).
Instruct the students to take out a sheet of paper for the quiz. Remind them to put their name on their paper and
number the paper 1-10. When this is completed, mark the red students' papers with an "A" and collect all the
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papers. The blue students will ask what grade they are going to receive and you can tell them a D or F which ever
you want. Then have another vote "All those in favor of the red students receiving an A raise your hand" The blue
students will probable want the voting test.
Now for the voting test, you can use many different things. I used the Constitution. I addressed the blue group that
whoever could recite the 11th amendment, word for word, then explain to me what it meant, could not only vote
but also move up into the red student section. Do not let them use their books. When they realize that no one can
do this, they will begin to complain again. Tell them that you will give them one more chance. I then asked them
who could tell me what the 13th amendment accomplished, most, if not all, will be able to answer this one. When
they have successfully answered, explain that even though slavery ended in 1865, Jim Crow laws came into effect
and discrimination against African Americans remained. Next, ask the students how they felt when they were
being discriminated against. Have them brainstorm ways to combat discrimination and list them on the board. Ask
them if any of them heard of Brown v. B.O.E., the Montgomery Bus Boycott, the Freedom Rides, the sit-ins, or
any other event. Have the students discuss what they already know, and instruct them on other aspects of Civil
Disobedience, and Non-Violent Demonstrations.
Plan for Independent Practice:
Challenge students to come up with something that needs to be changed today. Could Civil Disobedience or NonViolent Demonstrations work to obtain the change they are seeking? Why or why not?
Closure (Reflect Anticipatory Set):
Ask the students if they have ever been guilty of discriminating against someone. What could they do to change
this? What are other ways that discrimination has affected the world?
Assessment Based On Objectives:
Students will write 3 pages on the effects of discrimination at other times in the world. Students may come up with
Hitler and the Nazis, Iraq, Israel and Palestine, or many others. Grading will be done according to scoring guide,
which includes spelling, grammar, punctuation, and sentence structure.
Adaptations (For Students with Learning Disabilities): Possible adaptation may include limiting the report to 1
page.
E-Mail Christina Hanks!
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Prisoner of Prejudice
Reflection on Discrimination
“Everyone is a prisoner of his own experiences. No one can eliminate prejudices – just
recognize them.”
~Edward R. Murrow, journalist
Do we all have prejudices, in other words unfavorable opinions that are based on
insufficient knowledge, irrational feelings or inaccurate stereotypes? If so, do we
recognize in ourselves what they are? Write about a prejudice you have and how you
might work to overcome this opinion about an idea or a group of people or a situation.
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Freedom’s Song
100 Years of African-American Struggle and Triumph

Activity:
As you listen to and watch the DVD, write a structured journal. Your journal should
include the following 4 elements for each of the 10 events highlighted in this film. Take
careful notes that you will use for your next major project – a class Timeline of the Civil
Rights Movement. As you listen, ask questions about information you do not understand
or want to know more about.
The Niagara Movement:
Summary:

Clarifying Questions:

Connections:

I wonder……

African Americans in WWI:
Summary:

Clarifying Questions:
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Connections:

•

I wonder……

The Tulsa Race Riots:
•

Summary:

•

Clarifying Questions:

•

Connections:

•

I wonder……

The Depression:
•

Summary:

•

Clarifying Questions:

•

Connections:
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•

I wonder……

The Tuskegee Airmen:
•

Summary:

•

Clarifying Questions:

•

Connections:

•

I wonder……

Brown v. Board of Education:
•

Summary:

•

Clarifying Questions:

•

Connections:

•

I wonder……
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The Poor People’s Campaign:
•

Summary:

•

Clarifying Questions:

•

Connections:

•

I wonder……

African American Mayors:
•

Summary:

•

Clarifying Questions:

•

Connections:

•

I wonder……
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A run for President:
•

Summary:

•

Clarifying Questions:

•

Connections:

•

I wonder……

The Million Man March:
•

Summary:

•

Clarifying Questions:

•

Connections:

•

I wonder……
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Civil Rights Timeline
Types of Resistance, 1865to 1965

Project Objectives:
•
•
•

Understand the different types of resistance used to affect social change including
legal work, movement protests, and violent actions.
Understand past, present and future time by locating relevant data to construct a
timeline
Learn about specific events in U.S. history that are a part of the Civil Rights
Movement

Activity:
• Produce a large-scale timeline called the Civil Rights Movement: Types of
Resistance, 1865 to 1965 that outlines the history of this movement for social
change. You will be part of one group that researches different events of the
movement. (See attached list of events for each category.) The timeline will be
divided into 3 categories:
o Movement Protests
o Legal Work
o Violence
Research details for the timeline and include the following information:
o
o
o
o

Brief synopsis of event
Type of resistance
Leaders and their roles
How the event advanced the cause of civil rights for African Americans

Design and create the timeline – as a group. You must decide – will you write
directly on the timeline or type the information and tape/glue it onto the timeline;
how big will the timeline be – will each decade be a foot? do you want to use
different colors to show the different types of resistance? what other issues or
factors should the groups discuss and agree on before you start putting the time
line together??
Assessment:
•

Write a short reflection of 3 paragraphs analyzing what the time line teaches you
about the Civil Rights Movement. Comment on the history of the movement and
the types of resistance used to accomplish social change. Include facts, dates and
events in your reflection. Your analysis will be assessed based on the attached
rubric.
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Types of Resistance
Legal work, Movement Protests, Violence

Legal Work:
Reconstruction Amendments: 13th, 14th and 15th Amendments
Plessy v Ferguson Supreme Court Case
Niagara Movement/creation of the NAACP
Brown v Board of Education Supreme Court Case
Centennial of Emancipation Proclamation
24th Amendment passed
President Johnson signs Civil rights Bill
Voting Rights Act signed

Movement Protests:
Niagara Movement
NAACP is founded
Montgomery Bus Boycott
SCLC founded
Little Rock Central High School is integrated
Greensboro sit in
SNCC founded
Freedom Rides Summer
March on Washington
Mississippi Freedom summer
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Violence
lynching
Tulsa Race Riots
Emmett Till killed
Medgar Evers killed
Mississippi Burning - Goodman, Schwerner, Chaney killed
Birmingham bombing of Baptist church
Malcolm X killed
Watts Riots
Martin Luther King killed
Black Panther movement

Reflection Rubric
4
Reflection shows thorough thoughtfulness.
Reflection has supporting details and examples.
All parts of the reflection are complete and well done.
Reflection uses correct grammar and word usage.
3
Reflection shows some thoughtfulness.
Reflection has some supporting details and examples.
All parts of the reflection are complete.
Reflection has some grammatical errors.
2
Reflection shows little thoughtfulness.
Reflection has few details or examples.
Most parts of the reflection are complete.
1
Reflection shows no thoughtfulness.
Reflection has no details.
Reflection is incomplete.
0
Not enough work completed for assessment.
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Heroes of the Civil Rights Movement
Their Lives and Contributions

LENGTH OF LESSON:
Four class periods (60 minutes each)
GRADE LEVEL:
10-11 grades
OBJECTIVES:
Students will understand the following:
Beyond the famous leaders of the Civil Rights Movement, ordinary men and women
struggled for their beliefs.
All the participants—famous and not so famous—deserve to have their stories told.
We have a responsibility to pass on these stories to younger people.
MATERIALS:
For this lesson, you will need -Multiple reference sources that treat the Civil Rights
Movement of the 1950s and 1960s, including websites, books and primary source
materials
1.

Forty and fifty years after the Civil Rights Movement of the 1950s and 1960s,
some participants are very well remembered and some less so. Some participants have
been written about frequently; others, even others who lost their lives in the struggle,
have received scant recognition. For a class project you will do research and create a
single volume to be titled An Encyclopedia of the Civil Rights Movement. The book will
include alphabetical articles about some of the leaders and the ordinary people who made
a difference in the movement.

2.

Each of you will choose one unsung hero of the Civil Rights Movement from the
list that follows, or one of your choice, which must be approved by me. You must
include the following information in your entry for the Encyclopedia.
biography of the hero
description of role the individual played in the Civil Rights Movement
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explanation of type (s) of resistance individual participated in
contribution to the movement and why this individual is a hero
primary source document
visuals: one portrait and one or two pictures of movement/event
3. Specifications:
Your entry should be 2-3 pages long
Times New Roman font
12 point
single spaced
Minimum of 4 paragraphs of written material
2-3 pictures
A primary source document – this could be a newspaper article, speech,
interview
Your entry will begin like this:
Martin Luther King
Born [place] [date]
Died [place] [date]
[Main text of encyclopedia entry begins here.]
4. Choose one of the following heroes to research – no duplicates!!
- Ralph Abernathy

- Malcolm X

- Oliver Brown

- Thurgood Marshall

- James Chaney

- James Meredith

- Eldridge Cleaver

- Huey P. Newton

- Medgar Evers

- A. Philip Randolph

- Andrew Goodman

- Bayard Rustin
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- Fannie Lou Hamer

- Michael Schwerner

- Viola Greg Liuzzo

- Bobby Seale

- Fred Shuttlesworth

- Emmett Till

- Stokely Carmichael

- Ella Baker

- Ida Wells Barnett

- Anne Moody

- Pauli Murray
Research: Use some of the following web sites to complete your research and/or the
book sources available in the library and classroom. It is ABSOLUTELY ESSENTIAL
that the sentences and paragraphs in your entry are yours, they must be original, NO
PLAGERISM. You will lose major points.

EVALUATION:
Your encyclopedia entries will be graded using the following rubric:
- Three points: comprehensive content (based on available sources); coherent and
unified paragraphs; error-free grammar, usage, and mechanics, meaningful photographs
with good visual representation, appropriate and relevant primary source document that
enhances entry
- Two points: adequate content; paragraphs occasionally lacking coherence and unity;
some errors in grammar, usage, and mechanics
- One point: insufficient content; weak paragraphs; many errors in grammar, usage, and
mechanics
You can ask your students to contribute to the assessment rubric by determining how
many facts should be required for “comprehensive content.”
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WEB LINKS:
The National Civil Rights Museum
The National Civil Rights Museum offers a virtual tour which examines the complete
history of civil rights in the United States.
http://www.midsouth.rr.com/civilrights/
Southern Poverty Law Center
The Southern Poverty Law Center is a non-profit organization, whose programs include
Teaching Tolerance and the Intelligence Project. The Center sponsors the Civil Rights
Memorial, which celebrates the memory of 40 individuals who died during the Civil
Rights Movement
http://www.splcenter.org/
We Shall Overcome: Historic Places of the Civil Rights Movement
This site provides extensive information and photographs for 41 significant places in the
civil rights movement
http://www.cr.nps.gov/nr/travel/civilrights/index.htm
Timeline of the American Civil Rights Movement
Created to honor Dr. Martin Luther King, Jr., these pages provide descriptions and
pictures of the key elements of the American Civil Rights Movement.
http://www.wmich.edu/politics/mlk/
Encyclopedia Britannica: Eras in Black History, 1954 - Present
This site offers detailed factual and pictorial information about black history during this
time period
http://blackhistory.eb.com/timeline.html
Birmingham Civil Rights Institute
This site offers a journey from the era of segregation to the birth of the Civil Rights
Movement and the worldwide struggle for civil and human rights.
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http://bcri.bham.al.us/
http://www.pbs.org/wnet/jimcrow/stories_events_plessy.html
http://www.pbs.org/independentlens/februaryone/talkback.html
http://www.naacp.org/home/index.htm
http://www.crmvet.org/images/imghome.htm
http://www.nps.gov/nr/travel/civilrights/
http://americanhistory.about.com/od/civilrights/Civil_Rights_Movement.htm
http://www.voicesofcivilrights.org/
http://www.beforetheboycott.com/launch.htm
http://www.sitins.com/
http://www.africanaonline.com/civil_rights.htm
http://www.time.com/time/newsfiles/civilrights/
http://www.kodak.com/US/en/corp/features/moore/mooreIndex.shtml
http://www.archives.state.al.us/teacher/rights/rights1.html
http://www.historylearningsite.co.uk/civil1.htm
http://www.msnbc.msn.com/id/9862643/
http://www.spartacus.schoolnet.co.uk/USAburning.htm (Freedom Summer)

CREDIT:
Tish Raff, assistant principal, member of the associate faculty of the
College of Notre Dame of Maryland, educational consultant, and freelance writer.
DiscoverySchool.com
http://www.discoveryschool.com
Copyright 2001 Discovery.com.
Teachers may reproduce copies of these materials for classroom use only.
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civil disobedience
civil disobedience, refusal to obey a law or follow a policy believed to be unjust.
Practitioners of civil disobedience base their actions on moral right and usually employ
the nonviolent technique of passive resistance in order to bring wider attention to the
injustice. Risking punishment, such as violent retaliatory acts or imprisonment, they
attempt to bring about changes in the law. In the modern era, civil disobedience has been
used in such events as street demonstrations, marches, the occupying of buildings, and
strikes and other forms of economic resistance.
The philosophy behind civil disobedience goes back to classical and biblical sources.
Perhaps its most influential exposition can be found in Henry David Thoreau’s On the
Duty of Civil Disobedience (1849), in which he claims that the individual, who grants the
state its power in the first place, must follow the dictates of conscience in opposing unjust
laws. Thoreau's work had an enormous impact on Mohandas Gandhi and the techniques
that he employed first to gain Indian rights in South Africa and later to win independence
for India. Gandhi developed the notion of satyagraha [Sanskrit: holding to truth], acts of
civil disobedience marked by Indian tradition and his own high moral standards and
sense of self-discipline. Attracting a huge number of followers from the Indian public,
Gandhi was able to use the technique as an effective political tool and play a key role in
bringing about the British decision to end colonial rule of his homeland. His was one of
the few relatively unqualified successes in the history of civil disobedience.
The philosophy and tactics of civil disobedience have been used by Quakers and
other religious groups, the British labor movement, suffragists, feminists, adherents of
prohibition, pacifists and other war resisters (see conscientious objector), supporters of
the disabled, and a wide variety of other dissenters. In the United States, the most
outstanding theoretician and practitioner of civil disobedience was civil-rights leader Dr.
Martin Luther King, Jr. During the 1950s and 60s he achieved international fame by
leading numerous peaceful marches, boycotts, and sit-ins. Like Gandhi, he was jailed
several times. The beatings, mass arrests, and even killings of civil-rights demonstrators
pledged to nonviolent civil disobedience were important factors in swaying public
opinion and in the ultimate passage of new civil-rights legislation. Civil disobedience in
the United States traditionally has been associated with those on the left of the political
spectrum, as were most participants in the anti–Vietnam War movement, but toward the
end of the 20th cent. The strategy also began to be employed by those on the right, for
example, by those involved in confrontational but nonviolent antiabortion activities.

http://www.infoplease.com/ce6/society/A0909663.html
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Title - Conflict Resolution: Mediate, Don't Instigate
By - Marcy Winograd
Primary Subject - Language Arts
Grade Level - 4-12

Appendix 14

Standard: Summarize and clarify major ideas presented in spoken messages.
Objective: TLW use active listening to mediate a mock dispute.
Materials: Protocol for peer mediation; scenarios for mock disputes.
Procedure:
(1) Begin with a Write Now! journal dispatch, asking students, "If you were going to stop
two of your friends from fighting, what would you do? Have you ever tried to stop a
fight? What happened?
(2) Introduce key vocabulary terms: conflict resolution; peer mediation; active listening
(restating what someone else has said)
(3) Explain that mediators need to be good listeners.
Before conducting a mock mediation, students must practice their listening skills. Divide
students into groups of eight. Give them a hypothetical: a rich donor is giving the school
$10,000. How should the money be spent? On a concert, more books, a new baseball
field, television sets for each teacher, food for the homeless?
Each student in the circle is to state his opinion on how the money should be spent. The
person sitting next to him must then restate the first person's answer and add his own.
Each person in the circle is responsible for restating one student's answer, then offering
his own opinion.
(4) Prepare two students to model a mock peer mediation session with you. Use the
protocol below:
Steps in the Process
A. Introduce yourself. Ask your participants their names. Thank them for coming.
Example: "I'm _______________. What are your names? Thank you for
participating in this conflict resolution process."
B. Explain the rules: "There are three rules: No put downs. Tell the truth. Do not
interrupt. Can we agree to follow those rules?"
C. As one of the participants/disputants to explain his or her side of the story.
(Do not let the other person interrupt!) Example: "Let's start with you. What
happened?"

54

D. Restate what the participant said. "In other words, you're saying ..."
E. Ask the other person to explain his/her side of the story. "Now it's your turn to
tell us what happened. What is your explanation?"
F. Restate what the second disputant said. "You're saying that ..."
G. Ask each side if s/he wants to respond to what the other side said. "Is there
something you would like to respond to?"
H. Ask each disputant how the conflict could be resolved. "What do you want to
see happen?"
I. Ask if the disputants can agree to each other's requests. "Are you willing to
______________?"
J. After the disputants agree on a solution. restate what each person has agreed to
do. Next, thank them for coming. "Thank you for participating in this
mediation process. I appreciate the fact that you came here."
*** *** ***
(5) Distribute the "conflict scenarios" hand-out below. Divide students into groups of
three, allowing each person in the group to take turns mediating while the other members
of the group assume the role of disputants.

Conflict Scenarios
Max's Story
I'm sick and tired of Don calling me names and telling other people that I'm a
creep. Today I was walking up to the cafeteria and he said something about my
mother, which I won't repeat. I told him to knock it off and he threatened to punch
me. He thinks he can intimidate me because he's bigger. We'll he can't bully me.
Don's Story
Yeah, I've called him names, but that's because I can't stand his attitude. He thinks
he's smarter than everyone else and whenever I say something in front of the
class, he rolls his eyes or laughs under his breath. I see him laughing at other
people, too. Someone needs to put him in his place.
------------------------------------------

55

Mary's Story
Donna and I used to be good friends, but lately she's been really bossy. I can't
stand her attitude. She's always telling me what to do, acting like she's my mother
or something. I guess it started a few weeks ago when I left my science book in
her mom's car. I called her up and asked her if she would read me the homework
questions because I didn't have the book. She wouldn't do it, so I told her she
wasn't much of a friend.
Donna's Story
I wouldn't get her science book because I didn't even know it was in my mom's
car until she called me ... at ten o'clock, after I had fallen asleep with a sore throat.
My mom's car was parked up the street because there's never any parking in front
of our house and I didn't feel like dragging myself out of bed. This isn't the first
time she has left her book in my car. She's always forgetting things. When I don't
get them for her, she lays a guilt trip on me.

(6) Assessment: Engage students in self-assessment of their performance as a mediator.
Suggested criteria: addressed each step in the process; effectively restated each side of
the story; kept disputants focused on the task; successfully resolved the conflict
(7) Independent Practice/Homework: Students can write mock conflict scenarios from the
point of view of warring characters in their core literature books.
Students can also write about an experience applying their new peer mediation skills.
E-Mail Marcy Winograd!
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